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BRIGHT RIDERS
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BRIGHT RIDERS SCHOOL ABU DHABI
INCLUSION POLICY

“Inclusion is not bringing people into what already exists; it is making a new space, a better space for
everyone.”
— George Dei

Bright Riders School ensures that all students, including Students with Additional Learning Needs/
Students of Determination have access to education. This includes physical accessibility, appropriate
learning materials, and access to specialized support services. We foster strong partnerships among
teachers, parents, counselors, and Inclusion team to create a supportive network around each child.
Through its implementation, the policy promotes a right- based approach to education for all students
where an understanding of equity and inclusion is instilled in all aspects of the community as set out
in Federal Law No. (29) of 2006 concerning the Rights of People of Disabilities and its amendments.

To endorse inclusion, the Inclusion Department for Student with Additional Learning
needs/Students of Determination at the BRS is named ICLASS (“Inspire Creative Learning
Approach and Strengthening Skills”) as our educators inspire, motivate, support and empower the
learners at both the extremes.

Vision of BRS

The vision of Bright Riders School is to create a learning environment that celebrates diversity and
ensures that all students, regardless of their abilities or backgrounds, receive equal opportunities to
learn, grow, and succeed. The school aims to foster a culture of inclusion where every student feels
valued, supported, and empowered to achieve their full potential.

Mission of BRS

The mission of Bright Riders School is to provide accessible and adaptable learning opportunities to
all students by removing educational barriers and ensuring every child can participate fully in the
educational experience.

RATIONALE

Policy Alignment and Legal Framework

This Inclusion Policy is developed in alignment with key national and local regulatory frameworks
that safeguard the rights and inclusion of students with additional learning needs. It is written in
conjunction with:

Federal Law No. (29) of 2006 — On the Rights of Persons with Special Needs

The Ministry of Education’s Guide — School for All: General Rules for the Provision of
Special Education Programs and Services (2010)

Article (53) — Of the ADEK Organizing Regulations of Private Schools in the Emirate of Abu
Dhabi (2013)

ADEK Private School Policy and Guidance Manual — (2014-2015)




These frameworks ensure that Bright Riders School upholds the rights of all students to receive
equitable, accessible, and quality education in an inclusive environment.

PURPOSE

The purpose of this policy is to ensure that Students with Additional Learning Needs/ Student of
Determination reach their full potential within a supportive, inclusive educational environment that
prepares them for adult life. This policy aims to:

Define inclusive education as a fundamental right for all students, including those with
additional learning needs.
Specify admission requirements for Students with Additional Learning Needs/Student of
Determination to ensure fair and transparent enrolment procedures.
Ensure schools provide standard inclusive provisions in terms of:

o Qualified and adequate staffing

o Physical accessibility

o Tailored teaching and learning support
Outline clear guidelines for charging additional fees to parents where necessary and
appropriate.
Identify school leadership roles and responsibilities in promoting inclusive practices and
policies.
Establish minimum compliance requirements and standard provisions for education delivery to
Students with Additional Learning Needs/ Student of Determination.
Foster a school culture where all students are actively encouraged to participate in both
academic and extracurricular activities.
Engage parents and the wider community to collaborate in supporting the inclusion of Students
with Additional Learning Needs/ Student of Determination.

TERMINOLOGIES USED (As per ADEK Inclusion Policy 2025)

Accommodation And Modification to Teaching

Any adjustments to the way in which teaching takes place, including lesson delivery and behavior
management so that its suitable for the needs of Students with Additional learning Needs/ Student of
Determination

Accommodations and Modifications of Assessments

At Bright Riders School, accommodations and modifications are tailored to meet the specific needs of
each student and any disability or impairment, such as assistive technology, extended time, a scribe,
an adult prompter, a wheelchair, or enlarged font (14). All such adjustments for external assessments
adhere to the guidelines set by assessment providers and the CBSE examination boards.

Adaptive Teaching

Teachers use an approach to supporting the abilities of all students with additional learning needs using
a range of teaching strategies, resources and level of differentiation to meet the needs of all students in
the class.




Additional Learning Needs

Support is provided for students requiring temporary or permanent changes in their environment or
learning methods.

Annual Review

BRS organizes meetings that bring together all individuals involved in supporting a Student with
Additional Learning Needs/ Student of Determination, including teachers, parents, and specialists,
to ensure a collaborative approach to their education.

Clinical Assessment Report

A formal report issued by qualified professionals such as clinical/educational psychologists, speech
therapists, or doctors based on student evaluations.

Cycle (As per MOE Curriculum)
KG (Kindergarten)
Cycle 1: Grades 1 to 4
Cycle 2: Grades 5to 8
Cycle 3: Grades 9 to 12
Documented Learning Plan

A plan that outlines any personalized learning targets, modifications to curriculum. Additional support
or tools for learning to address any specific identified academic, behavioral, language or social and
emotional need.

Individual Educational Plan (IEP)

Individual Support Plan (ISP)

Behavior Support Plan (BSP)

Advanced Learning Plan (ALP)
Gifted and Talented

At Bright Riders School, we recognize, and nurture gifted and talented students who demonstrate
exceptional abilities across various domains. These students possess the potential to transform their
giftedness into outstanding performance, contributing to a vibrant and dynamic learning environment.

Student of Determination

A student that must have a medical report proving a disability within the categories specified by the UAE
National standard classification of disabilities




Student with Additional Learning Needs

A student of determination or any other student that may have an undiagnosed or undetermined learning
need that has not been diagnosed but is considered a barrier to accessing the curriculum without
accommodations or modifications.

Inclusion Team

Bright Riders School has incorporated an Inclusion Department with roles such as Head of inclusion,
School counselor, Inclusion Teacher, and Individual Assistant.

Head of Inclusion

A senior leader with responsibility for coordination of provision for Student with Additional Learning
Needs.

Individual Assistant

Formerly known as "Shadow Teachers,” Individual Assistants are parent- funded staff at Bright Riders
School who provides one to one support for Students with Additional Learning Need/ Student of
Determination for any logistical, Safety related, behavioral, medical and social and emotional needs.
They work under the guidance of the Head of inclusion

Mainstream Education/ Inclusive education

At Bright Riders School, we foster an inclusive learning environment where all students learn
alongside their peers, embracing diversity and ensuring equal opportunities for every student to thrive.

Modified Curriculum

Bright Riders School provides alternative and multiple pathways for students to engage in learning,
offering opportunities to achieve educational qualifications alongside formal schooling through
adjustments in content, teaching methods, or assessment strategies.

Pull-out intervention

Intervention to address any identified cognitive, behavioral, social, or emotional need delivered by a
specialist outside of the mainstream classroom.

Push-in intervention

Intervention to address any identified cognitive, behavioral, social, or emotional need delivered by a
specialist inside the mainstream classroom to enable learning to continue alongside a student’s peer

group.
Personal Emergency Evacuation Plan (PEEP)

Bright Riders School implements personalized plans for students with specific needs, detailing the
necessary support for their safe evacuation and ongoing safety, from the moment the alarm is raised
until they have exited the school building.

Specialized Provision

Tailored educational programs and therapies that meet the unique learning and behavioral needs of
certain students.




Tiered Model of Support

A An approach to meeting the different needs of students which acknowledges that most needs can be
acknowledge by the teacher (Tier 1:Universal), whilst some may require specific intervention (Tier 2:
Targeted) and a few may require a high degree of personalization and possibly external support by the
specialist (Tier 3: Intensive and Individualized).

Universal Design for Learning (UDL)

A framework adopted at BRS to ensure equitable access to learning for all students, regardless of
ability or need, by offering flexible learning environments and resources.

Resource Base

A dedicated classroom within the mainstream school setting that offers tailored and ongoing
specialized instruction and support—through individualized programs, small-group teaching,
modified curriculum, or alternative pathways—for Students with Additional Learning Needs/ Student

of Determination.

Categories of Student with Additional Learning Needs (ALN) (As per ADEK Inclusion Policy —

2023)

Category

Conditions

Multiple
Disability

Specific Learning Disorder, Diabetes, Genetic Disorder, Communication
Disorders, Intellectual Disability (ID), Sensory Processing Difficulties, Psycho-
Emotional Disorders, Cancer, Undiagnosed / Undetermined Conditions, Autism
Spectrum Disorder (ASD), Attention Deficit Hyperactivity Disorder (ADHD),
Other Disabilities, Deaf-Blind Disability, Muscular Diseases, Musculoskeletal
Disabilities, Physical Disability, Epilepsy, Visual Impairment, Hearing
Impairment

Physical
Disabilities

Muscular diseases, Musculoskeletal disabilities

Sensory
Disabilities

Sensory Processing difficulties, Deaf-Blind disability, Visual Impairment,
Hearing Impairment

Neuro-
Developmental
Disorders

Specific Learning Disorder, Communication Disorder, Autism Spectrum
Disorder (ASD), Attention Deficit Hyperactivity Disorder (ADHD), Intellectual
Disability (ID)

Psychological
Disorders

Psycho-emotional disorders

Chronic Diseases

Diabetes, Genetic Disorder, Cancer, Other, Epilepsy




1. Admissions

1.1 Admitting Students with Additional Learning Needs

In line with the principles of Federal Law No. (29) of 2006 Concerning the Rights of People
with Disabilities and its amendments, Students with Additional Learning Needs/ Student of
Determination shall, under no circumstances, be denied a place at the school, provided the
school has the capacity to admit them in the appropriate grade, as per the BRS Student
Administrative Affairs Policy. Accordingly, the school’s admissions process adheres to the
following guidelines:

Prioritizing the attendance of Students with Additional Learning Needs/Student of
Determination and their siblings in the same school.

Requesting original clinical assessment reports from parents completed by any relevant
specialists such as a therapist, psychologist, or pediatrician.

Supporting the transition process for all Students with Additional Learning Needs/Student of
Determination. Targeted transition support shall be provided to:

a. Students starting school for the first time or coming from alternative early education settings.

b. Students transferring from specialised provision, homeschooling, or any other type of
educational provision.

c. Students in exchange programs.

Providing any accommodations required by the student to complete assessments, if assessments
are part of the school’s admissions process. Such assessments shall be used to inform the
provision of learning support as per the ADEK Student Administrative Affairs Policy and shall
not be used to deny admission.

Using all information provided to ensure equitable and safe access to the learning and physical
environment of the school for Students with Additional Learning Needs/ Student of
Determination, making reasonable adjustments where necessary.

Defining what constitutes the school’s “inability to accommodate™ (see Section 1.2).

1.2 Inability to Accommodate Notification

If the school considers that it is unable to meet the needs of any Student with Additional
Learning Needs/ Student of Determination, the school shall submit an Inability to Accommodate
Notification to ADEK and the parents within 7 days of the admission decision being issued.

ADEK reserves the right to uphold or overturn an inability to accommodate notification based
on the evidence submitted by the school and from other sources.

BRS makes reasonable adjustments and accommodations to enable admission for all Students
with Additional Learning Needs/ Student of Determination.




1.3 Re-enrollment

« In line with the ADEK Student Administrative Affairs Policy, the school re-enrolls all students
for the next academic year.

1.4 Referrals to Specialized Provision

o The majority of Students with Additional Learning Needs/ Student of Determination will attend
mainstream schools along with their peers. Alternative placement may be considered for
students who meet eligibility criteria.

Where the school considers that a student may require a more specialized placement, they must
contact ADEK prior to conversations with parents, to establish whether the student meets
eligibility criteria for specialist provision and to determine which, if any, type of placement best
meets their needs.

2. Standard Inclusive Provision

2.1 Inclusion Staff Requirements

Bright Riders School (BRS) has appointed the following inclusion positions, in accordance with the
BRS Staff Eligibility Policy:

Inclusion Team at BRS

The Inclusion Team plays a vital role in ensuring that all students, especially Students with
Additional Learning Needs, receive the support they need to thrive academically, socially, and
emotionally. At Bright Riders School (BRS), the inclusion team comprises the following key members:

Principal

Provides leadership and ensures that inclusive practices are implemented across the school
in alignment with ADEK guidelines.

Academic Supervisor

Supports teachers in curriculum delivery and differentiation strategies to meet diverse
learner needs.

Head of Inclusion

Coordinates the development and implementation of Individual Education Plans (IEPs) and
manages support services for students of determination.

School Counsellor

Supports students’ emotional, behavioral, and social well-being, and works closely with
parents and teachers.

Class Teacher

Implements inclusive classroom practices, differentiates instruction, and closely monitors
student progress.

Subject Teacher

Adjusts subject-specific instruction to suit the learning needs of students with additional
support requirements.

SEN Teacher

Provides targeted academic support through intervention strategies for students needing
additional help.




Individual Assistant

Offers one-on-one support to students who require personalized assistance throughout the
school day.

Parent

Actively collaborates with the school team to support the child’s learning and development
at home and in school.

Inclusion Team Roles and Responsibilities

At Bright Riders School, the Inclusion Team is a collaborative group of professionals and stakeholders
who work together to ensure that every student, regardless of ability, receives equitable support and
access to learning. Each member of the team plays a specific role in supporting Students of
Determination and those with Additional Learning Needs (ALN).

Principal

The principal holds the overall responsibility for ensuring that inclusive practices are effectively
implemented throughout the school.
Key responsibilities include:

o Regularly evaluating and monitoring inclusive practices, particularly related to admissions and
service provision for Students with Additional Learning Needs/ Student of Determination and
Gifted & Talented (G&T) students.

Ensuring the availability of trained staff, adequate space, and necessary resources to support
Students with Additional Learning Needs.

Recruiting a qualified Head of inclusion, Special Education teachers, and support staff.

Organizing regular training and professional development for staff working with Student with
Additional Learning Needs.

Collaborating with staff to identify improvement areas related to inclusive education and
incorporating these into the school development plan.

Ensuring all students have access to the full curriculum in the most appropriate setting.

Head of Inclusion

The Head of Inclusion oversees the daily implementation of the Inclusion Policy and supports teachers
and parents in  meeting the needs of Students with Additional learning needs.
Key responsibilities include:

Managing the Inclusion Policy with the support of the Principal and Senior Leadership Team.

Maintaining a register of students with formal diagnoses, Individualized Support Plans (ISPs),
Individual Education Plans (IEPs), and Advanced Learning Plans (ALPs).

Monitoring school-wide assessment data to track the progress of Student with Additional
Learning Needs and identify those needing intervention.




Meeting with parents before or within the first month of the academic year to develop a plan
for the student’s individual needs.

Collaborating with parents throughout the IEP process.

Liaising with external agencies including educational psychologists, health services, and other
specialists.

Attending professional development sessions to stay informed of best practices in inclusion.

Managing and working alongside Learning Support Teachers.

School counsellor

The School Counsellor plays an essential role in supporting the emotional, social, and behavioural
development of Students with Additional learning needs, ensuring their inclusion and well-being
within the school environment.

Key responsibilities include:

Providing individual and group counselling to support students” emotional and social needs.

Assisting in the development and implementation of ISPs and IEPs by addressing behavioural
and emotional aspects.

Supporting teachers by offering strategies and interventions to manage classroom behaviour
and promote emotional regulation.

Participating in student review meetings and collaborating with the Head of inclusion and
Inclusion team.

Facilitating parent meetings to discuss student behaviour, emotional concerns, and progress.

Conducting well-being assessments and contributing to referrals for external support services
if necessary.

Leading or supporting awareness programs related to mental health, inclusion, and social-
emotional development.

SEN Teachers (Classroom, Subject, and Remedial Teachers)

Teachers are critical to the successful implementation of inclusive education in everyday classroom
practices.
Key responsibilities include:

Modifying, differentiating, and accommodating the curriculum for students with ISPs, IEPs,
and ALPs.

Identifying and supporting students who are not meeting academic or behavioral expectations.

Conducting term-wise reviews of student support plans to ensure the effectiveness of
interventions.

Referring students with learning, behavioral, or emotional concerns to the Head of Inclusion
using the designated referral process.




Parents

Parents are essential partners in the inclusive education process, contributing valuable insights and
ongoing support for their child.
Key responsibilities include:

Informing the school about any pre-existing or newly developed special educational needs.

Meeting with the Head of Inclusion before or within the first month of the academic year to
discuss their child’s support needs.

Providing accurate documentation and diagnostic reports to the school.
Collaborating with the school in arranging for Learning Support Assistants when needed.

Attending scheduled meetings with teachers and the Head of Inclusion to review academic and
personal progress.

Actively participating in the development and review of their child’s IEP.

Individual Assistant

For students requiring personalized assistance with personal care or non-teaching support, BRS may
facilitate the engagement of a parent-funded Individual Assistant, which is outside the standard
inclusive provision.

o When requesting an Individual Assistant, the school provides evidence and justification
outlining the need for support during the majority of the student’s school day.

The Individual Assistant operates mainly outside the classroom and may enter the classroom
only upon teacher request.

Records of Individual Assistant provision are maintained in the Enterprise Student Information
System (eSIS) and Private Schools Staff Information System (PASS).

2.2 Physical Accessibility

a. General Accessibility
BRS ensures school buildings and learning spaces follow universal design principles to provide
equitable access to education, in line with the BRS Buildings and Facilities Policy:

Parking spaces, pathways, buildings, and playgrounds are accessible to all students.
All building entrances have ramps meeting wheelchair accessibility standards.
Stairs have handrails, contrast color bands, and tactile indicators on step edges.
Signage uses symbols alongside text with appropriate color contrast for visibility.
Evacuation alarms include flashing lights for those with hearing impairments.
Ground floors are accessible to all students.

Accessible bathrooms have appropriate sanitary provisions for people with physical
disabilities.

A hoist or lift operated by trained staff enables access to the swimming pool.




Evacuation chairs are available for safe exits when lifts are unavailable, with trained staff
assigned to assist those needing support.

Personal Emergency Evacuation Plans (PEEPs) are developed for students and staff requiring
additional support, with relevant training provided.

Coordination with school transportation providers ensures students with additional learning
needs have appropriate and approved access to school buses, as per Integrated Transport Centre
(ITC) requirements.

Risk assessments and mitigation plans address accessibility-deficient areas within the school.

A school accessibility plan identifies necessary adaptations with clear steps and timelines to
improve accessibility.

b. Accessibility of Learning Spaces
To ensure equitable access and inclusive learning opportunities:

All classrooms are accessible, with adapted seating options for students who require them.
Classroom resources provide options catering to different needs regarding size and ease of use.

All scheduled classes are physically accessible to Students with Additional Learning Needs as
much as possible.

Specialized teaching spaces (science labs, sports facilities, arts spaces) are accessible and
equipped with adapted resources to support students with physical or sensory impairments.

Classroom acoustics and lighting are evaluated and adapted to reduce disturbances for students
with hearing or visual impairments.

Classrooms follow a Universal Design for Learning (UDL) approach, delivering content in
multiple formats and allowing students to demonstrate learning in varied ways.

Teaching and learning environments include accommodations and modifications to ensure fair
curriculum access and use of school facilities.

c. Specialist Support Spaces

To provide specialist pull-out interventions or targeted support safe and well-resourced spaces are
provided. These spaces ensure students receive support in a calm environment which supports their
well-being and academic progress.

Each cycle has separate Spaces called RETREAT (Reach, Engage, Teach, Respect, Empower,
Accept and Thrive) designed to provide students with a calm and supportive environment. It
allows children to regulate their emotions, reduce stress, and re-engage with learning in a safe
setting.

Dedicated spaces within the school are allocated during intervention cycles for specialist
learning support and pull-out sessions.

Specialist support spaces are equipped with technological and digital resources comparable to
regular classrooms to support digital literacy development.




o A variety of non-digital teaching and learning materials are available to specialists for
delivering interventions outlined in the Individual Education Plan (IEP)

2.3 ldentification, Referral, and Tracking System

The procedure to address the needs of Student with Additional Learning Needs follows a
graduated approach consisting of:

Identification
Assessment/Evaluation
Intervention

Review

This approach recognizes the continuum of individual educational needs and the necessity, where
appropriate, to involve increasing specialist expertise to support the students.

Steps for ldentifying Students with Additional Learning Needs

Step 1

o Presentation of Head of Inclusion during the parent orientation and the teacher’s meeting at the
commencement of the new academic session.
« Highlights of Inclusion Policy will be shared on the portal along with the BRS student referral
form.
Step 2

o Referral by the class teacher or subject teacher.
o Submission of referral form or the formal report by the parent.
o Referral by the Student Counsellor.

Step 3

« Informal screening by Head of Inclusion using prescribed tools.

« Submission of the assessment reports with suggestions.

o Formation of Initial Support Plan (ISP) for the duration of two months.
Step 4

o If the improvement is not seen after ISP, we will refer to an external specialist for a detailed
evaluation.
o The IEP will be created based on the psychometric report.

The school has developed a robust system which:

a) Outlines how teachers or other staff can raise concerns about any aspect of a student’s
academic, social, emotional, physical, behavioral, or developmental needs.

b) Integrates input from the student (as appropriate), parents, and staff members.

c) Identifies the student’s needs (e.g., via assessments such as standardized screening tools
overseen by the Head of Inclusion), determines appropriate measures to improve learning, and
identifies students who may benefit from further assessment.

d) Enables the development of an Individual Learning Plan (IEP) that plans, monitors, assesses,
and evaluates personalized teaching and learning programs. The school incorporates
information from internal and external assessments and shares relevant information with staff




h)

k)

to identify students requiring emotional, social, or behavioral support, or where risks are
apparent.
Establishes ongoing communication with parents about their child’s additional learning needs,
providing information (in their native language when possible) on how support can be
provided at home.
Records details of students with additional learning needs on eSIS as required by ADEK
Tracks progress of students with additional learning needs by:
o Using a Tiered Model of Support to reflect the level of support provided.
o Developing a Documented Learning Plans (DLP) for all students receiving Tier 2 and Tier
3 support.
Reviews the progress data termly for all supported students and reports accordingly to parents.
DLPs are reviewed at least three times yearly and include systems to track progress toward
targets at least every 2 weeks.
Conducts termly review for students receiving Tier 2 or 3 support, including those with
dedicated Inclusion or Individual Assistants, to ensure appropriateness and inform long-term
educational pathways.
Ensures all subject teachers track the progress, attainment, and approaches of students with
additional learning needs in their subjects, linking learning outcomes to the DLP.
Personalizes attainments, based on DLP information, to celebrate unique progress relative to
individual abilities.

Stage

Description

Identification |emotional, physical, behavioral, or developmental needs by filling out a Referral

Teachers or other staff members raise concerns about a student’s academic, social,

form and submitting it to the Head of inclusion

Referral managed by the Head of inclusion. This process helps determine necessary measures

The student’s needs are identified through assessments, such as informal assessments

to support the student. Further assessments may be recommended if required.

Tracking
System

1. The progress of students receiving any level of Tiered support is reviewed every
term. This progress is regularly reported to parents.

2. Individual Education Plan (IEPs) are reviewed at least three times a year, with
progress towards student goals tracked every two weeks.

3. Subject teachers are responsible for monitoring how well students with additional
learning needs perform in their subjects. They assess whether students are meeting
the learning goals set in their IEPs.

Note: Bright Riders School recognizes the importance of early identification and intervention for
students who do not have a formal diagnosis but experience academic, behavioral, or social challenges
requiring additional support in the classroom.




3. Inclusive Teaching & Learning Approaches

BRS ensures teaching and learning approaches reflect the following:

e Incorporate inclusive teaching strategies into lesson planning to support students with
additional learning needs as part of adaptive teaching.
Personalize teaching content for Students with Additional Learning Needs, aligned with the
tiered model of support and DLP targets.
Provide professional development and awareness sessions on inclusive education approaches
(including adaptive teaching strategies to support learning and achievement of DLP targets),
delivered by the Head of Inclusion and specialists.
Ensure the Head of Inclusion deploys the Inclusion Team to support students according to their
needs.
Offer guidance for Inclusion Assistants/ Assistant teachers and interested Individual Assistants
in their professional development.
Adopt a tiered model of support response to interventions to ensure progress of all Students
with Additional Learning Needs.
Coordinate specialist interventions by external agencies (e.g., Speech and Language Therapists,
Occupational Therapists, Psychologists, Counselors), uploading information through the In-
School Specialist Services system.
Support students to use assistive technology where appropriate to improve access to learning.
Strength-based approach to communication is used to highlight abilities, encourage growth,
and build confidence. It focuses on positive language, empowering individuals to feel valued,
respected, and capable in expressing themselves effectively.
Encourage all teachers to explore a full range of adaptive teaching approaches and seek
guidance before initiating referrals to the Head of Inclusion.
Raise concerns about progress and attainment with parents at an early stage to facilitate early
intervention.

4.Curriculum
Bright Riders School ensures that students with additional learning needs are provided with equitable
access to curriculum pathways and appropriate outcomes by:

Ensuring all students have access to a broad, balanced, and inclusive curriculum, including
the full range of extracurricular and enrichment opportunities, with reasonable adaptations as
needed.

Designing curriculum pathways that are guided by each student’s Individual Education Plan
(IEP) and aligned with their strengths, interests, and identified learning needs.

Informing parents when a student may follow a modified curriculum that does not fulfill
equivalency or certification requirements, and ensuring this decision is taken collaboratively
and documented with signed acknowledgment.

Updating eSIS records and internal data systems to reflect the use of modified curricula and
any related accommodations, in line with ADEK compliance.

5.Assessment Accommodations
Bright Riders School ensures that students with additional needs are supported in assessments
through fair and individualized accommodations by:




Ensuring that all accommodations or modifications in assessments are informed by the
student’s IEP, are reflective of the student's demonstrated learning needs, and are consistent
with what is practiced in the classroom.

Securing all necessary permissions and documentation from CBSE or external examination
boards, in compliance with their guidelines, and communicating outcomes clearly to parents.
Maintaining an internal Assessment Accommodations Policy, which details the process,
eligibility criteria, approval mechanisms, and types of accommodations (e.g., extra time,
reader, scribe, separate setting), and ensures alignment with ADEK, CBSE, and international
best practices.

Regularly reviewing accommodations through IEP review meetings and maintaining updated
records where required.,

6.BRS Provision for Students with Additional Learning Needs / Student of
Determination.

Students have a learning need that requires special educational provision to be made for them
which is additional to, or different from, the differentiated curriculum provision made for students
in the classroom.

1. Students with Formal Diagnosis

Students who start their education in with formal documentation of a specific diagnosis will be
supported by Individual Education Plan by the Inclusion Team within the first month or as soon
as possible after the arrival of the school. Where appropriate, student will be encouraged to
participate in their own IEP process. Teachers, Parents are involved in the IEP planning.

2. Students with Additional Learning Needs have learning requirements that necessitate special
educational provisions beyond the differentiated curriculum designed for all students in the
classroom.

a. Initial Support Plan (ISP)

An Initial Support Plan (ISP) is a structured document created to provide short-term, targeted
support for Students with Additional Learning Needs. It is developed when a student is identified—
through observations by the class teacher and Inclusion team—as requiring help beyond regular
classroom strategies. Implemented over a two-month period.

The ISP outlines: -

« Student Profile: Includes strengths, areas of concern, and specific needs

o Learning Goals: Clearly defined, achievable objectives tailored to the student

e Support Strategies: Specific accommodations, modifications, or resources required

o Teaching Approaches: Differentiated instructional methods to support learning

If no significant progress is observed during the Initial Support Plan period, the student is referred
for further assessment, and an Individual Education Plan (IEP) is developed based on the identified
needs and professional recommendations.




6.1. Tiered Model of Support

The Tiered Model of Support is a framework used to provide different levels of assistance to students
based on their individual learning needs:

Tiered Model of Support

Universal Support

o Provided to all students through high-quality, inclusive teaching strategies.

o Addresses general learning needs within the regular classroom environment.

Targeted Support
o Some students may require specific interventions beyond universal teaching.
o Support is more focused, often delivered in small groups.

Intensive and Individualized Support

o Includes frameworks like Multi-Tiered System of Supports (MTSS) and Graduated
Approach Model.

Few students need a high degree of personalization and possibly external specialist
support.

Requires personalized teaching plans and assistance from specialists outside the
classroom.

Aims to meet complex learning goals through intensive intervention.

Tier 3: Intensive and

Individualized Support

Tier 2: Targeted Support

Tier 1: Universal Support




b. Individual Education Plan (IEP)

An Individual Education Plan (IEP) is developed for students who have an external assessment report
(medical and/or clinical) diagnosing specific needs. These reports may come from medical officers,
educational psychologists, psychiatrists, physiotherapists, occupational therapists, hearing or visual
impairment services, speech and language therapists, or other medical consultants.

The IEP is formulated by the Head of Inclusion in consultation with the student’s teachers,
parents, and, where appropriate, the student themselves.

This process takes place within the first month of the student joining the school.
The IEP is reviewed as required based on the learner’s evolving needs.
The IEP includes:

e The diagnosed area(s) of difficulty, the student’s strengths and concerns, and any
accommodations or modifications required to support the student’s learning.

A set of specific targets with teaching strategies designed to support these targets, either within
the classroom or in a resource room. These are additional to the normal differentiated
curriculum and aim to help the student progress in their areas of difficulty.

Clear documentation of accommodations and modifications.
Sharing of the IEP with the parents and all school staff involved with the student.

Termly review of the IEP as a working document to ensure it remains relevant and effective.

c. Behaviour Support Plan (BSP)

o Behaviour intervention is provided for those with challenging behaviours.

e A Behaviour Support Plan (BSP) assists the student in building positive behaviours
to replace or reduce a challenging/dangerous behaviour, providing effective
strategies.

The A-B-C (Antecedent — Behavior - Consequence) and the frequency of challenging

behaviour are recorded to help plan the BSP.

d. Individual Accommodation Plan (1AP)

An AP is to ensure appropriate accommodations and supports provide students with the scaffolding
they need to better process the information taught in class.

e. Accommodations and Modifications for Students with Additional Learning Needs

To meet the educational needs of Students with Additional Learning Needs, BRS provides necessary
accommodations and modifications across teaching methods, strategies, learning materials, the
learning environment, and assessments/examinations.

« Accommodations are adjustments that do not alter the curriculum content but help the students
to access learning and assessments more effectively. Examples include:




Use of computers or assistive technology
Extension modules
Scribes or adult prompters
Separate rooms for exams
Talking units
Allowing extra time during assessments or examinations
o Exemptions or flexibility in subject choice from Grade 1X onwards with CBSE approval
« Modifications are changes that alter the curriculum, such as:
o Covering less material in class or homework

o Reducing the number of test questions or the complexity of the material.
These adjustments are designed to ensure Students with Additional Learning Needs receive equitable

educational opportunities while addressing their individual learning needs.

7. Additional Fees -Inclusion and Fee Structure

Bright Riders School (BRS) upholds the principle of inclusion, affirming that equitable access to
education is a right for all students. The school strives to meet the needs of Students with Additional
Learning Needs within the existing fee structure.

However, when a student’s exceptional needs require specialist intervention and support beyond the
school’s standard inclusive provision—as indicated in the student’s Clinical Assessment Report (where
applicable)—the school may request additional fees. In such cases, BRS will:

a. Justify with Evidence:
Provide clear evidence and justification for the requirements and costs associated with
additional provisions beyond the standard inclusive services.

. Parental Agreement:
Obtain parental consent for additional fees, which will be renewed at least annually or when
there is any change in fees charged.

Itemized Charges:
Itemize all individually chargeable fees and update the student’s records accordingly in the
eSIS database.

. Financial Transparency:
Provide parents with termly financial statements detailing the allocation of additional funds

charged.

Fee Limits:

Ensure additional charges to parents do not exceed 50% of the tuition fee. Any optional
administration charge for in-school specialists will not exceed 10% of the cost, in line with
the BRS In-School Specialist Services Policy.

Termly Review:
Review all additional charges every term to evaluate the impact and ongoing applicability of
specialist services.




8.Gifted and Talented Students at BRS

« BRS is committed to supporting students of all abilities, ensuring each child can reach their
highest potential.

Teaching and learning are planned to allow personalized growth and high achievement for
every student.

A Gifted and Talented (G&T) Manual was launched by the Senior Leadership Team (SLT) in
October 20109.

The manual outlines procedures to identify, assess, intervene, and review the progress of G&T
students.

The purpose of the manual is to ensure the recognition and support of students identified as
gifted and/or talented.

BRS ensures appropriate provision, opportunities, and enrichment activities are provided to meet their
unique learning needs.

Monitoring and Review

The Inclusion Policy at Bright Riders School is monitored and reviewed annually by the
Principal and the Inclusion Team, to ensure its effectiveness in meeting the needs of students with
Additional Learning Needs.

o Last Reviewed: 25 August 2024
o Revised On: 22 August 2025
o Next Review Due: 20 August 2026

Approved By:

Rachna Prakash
Principal
Bright Riders School-Abu Dhabi
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